INDEPENDENT SCHOOLS COUNCIL
(ISC)
INSPECTION OF
CITY OF LONDON SCHOOL
by the

INDEPENDENT SCHOOLS INSPECTORATE
(IS])

on
January 31st — February 4th, 2005

MAIN REPORT

B R S S o



INDEPENDENT SCHOOLS
INSPECTORATE

INSPECTION REPORT ON
City of London School

Full Name of the School  City of London School

DIES Number 201/6007

Address 107 Queen Victoria Street, London, EC4V 3AL
Telephone Number 020 7489 0291

Fax Number 020 7489 0438

E-mail Address headmaster@clsb.org.uk

Name of Headmaster DR Levin

Chairman of Governors V1 R C Sherlock

Age Range 10-18 Gender Boys
Number of Pupils 878 Number of Boarders 0
Inspection Dates 31st January — 4th February 2005

This inspection report follows the framework laid down by the Independent Schools Inspectorate
(ISO. The inspection was carried out under the arrangements of the Independent Schools Council
(ISC) Associations for the maintenance and improvement of the quality of their membership. It
was also carried out under Section 163(l)(b) of the Education Act 2002, under the provisions of
which the Secretary of State for Education and Skills has accredited ISI as the body approved for
the purpose of inspecting schools belonging to ISC Associations and reporting on compliance
with the Education (Independent School Standards) (England) Regulations 2003.

The inspection does not examine the financial viability of the school or investigate its accounting
procedures. The inspectors check the school's health and safety procedures and comment on any

significant hazards they encounter: they do not carry out an exhaustive health and safety
examination. Their inspection of the premises is from an educational perspective and does not

include in-depth examination of the structural condition of the school, its services or other
physical features.

© Independent Schools Inspectorate 2005



CONTENTS

MAIN FINDINGS
MAIN RECOMMENDATIONS

INTRODUCTION
Characteristics of the School

Key Indicators

EDUCATIONAL STANDARDS ACHIEVED BY PUPILS
Attainment and Progress
Quuality of Learning, Attitudes and Behaviour

Attendance

QUALITY OF EDUCATION PROVIDED
Teaching

Assessment and Recording

Curriculum

Teaching and Non-teaching Staff

Resources for Learning

Libraries

Premises and Accommodation

Links with Parents and the Community

PUPILS' PERSONAL DEVELOPMENT AND PASTORAL CARE

Pupils' Personal Development
Pastoral Care, including Welfare and Health & Safety

THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL

Governance and Management

ACHIEVEMENT AND QUALITY IN SUBJECTS AND ACTIVITIES

Achievement and Quality in Subjects

Achievement and Quality in Activities
SUMMARY OF INSPECTION EVIDENCE

LIST OF THE INSPECTORS

Page no.

~N O o

O 0o 0o 0o

10
10
10
11
12
12
13
13
14

16
16
17

20
20

21
21
38

38

38



City of London School 1

11

12

13

14

MAIN FINDINGS

Overall Summary

City of London School provides a very good, balanced education which enables boys from a
very diverse range of backgrounds to achieve good academic standards and to become
articulate, confident and tolerant young men.  The pupils benefit from enthusiastic,
committed and well-qualified teaching and non-teaching staff, an outstanding programme of
extra-curricular activities and very good resources. Strong leadership by senior management
ensures high quality pastoral care and very good relationships between staff and pupils.

Whole school and departmental planning, however, need to be more clearly structured. The
school's innovative and substantial outreach programme and outstanding links with the local
community are an excellent reflection of its ethos.

What the School Does Well

The school has many strengths; outstanding among these are the following:

e The ethos of the school, the degree of tolerance shown to those from all backgrounds
and faiths and the mutual trust and respect within the school community are
outstanding.

*  The range and quality of work with the local community and the school's substantial
outreach programme are excellent.

e The high quality of pastoral support and guidance contributes significantly to the well-
being of each pupil.

*  Gifted teachers enable many of the older pupils to develop intellectual rigour,
curiosity and a passion for learning.

* The range and quality of extra-curricular activities and the initiative shown by the
pupils who run them, under the guidance of staff, are excellent.

What the School Should Do Better

The school has no major weaknesses. The following areas, however, could be improved:

*  Some heads of department do not monitor and evaluate the work of their department
sufficiently.

e The school's strategic development plan and departmental development plans lack
detail as to resource implications, timescales for completion, people responsible and
mechanisms for monitoring, evaluation and review.

Standards of Attainment and Progress in Subjects

Pupils achieve good standards in Years 6 to 11 and high standards in the sixth form. Pupils'
attainment in GCSE is good in relation to their abilities and at A level it is high in relation to

their abilities. GCSE results in the last three years have been above the overall averages for
maintained selective schools. At A level in the last three years results have also been above
the overall averages for maintained selective schools.  Levels of literacy and numeracy
throughout the school are very good and the standard of oral work is high. Pupils of all ages
are able to use information and communication technology (ICT) effectively to support their

learning.
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Pupils, including those identified as needing additional learning support, make good
progress. Nationally standardised measures indicate that progress to GCSE in the last three
years has been above national norms in almost every subject. Progress from GCSE to A
level has been well above national norms for the past three years.

The Quality of Pupils' Learning, Attitudes and their Behaviour

The quality of learning is good overall, becoming very good and sometimes excellent in the
sixth form. Pupils generally concentrate well and show good motivation to succeed. Some
pupils are very competent independent learners. In nearly all lessons behaviour is good.
Around the school the pupils behave very well; they are welcoming, helpful and polite to
visitors. Trust and respect predominate.

The Quality of Teaching

The quality of teaching overall is good. In the sixth form the quality of teaching is high.

The teaching meets the needs of all pupils, including those requiring additional learning
support. Lessons are well planned. Teachers have very good subject knowledge. Many are
extremely passionate about their subject and are able to inspire their pupils with enthusiasm
and an eagerness to learn more.

Other Aspects of the School

Attendance

Attendance levels at the school are good. Clear procedures are followed for registering
pupils and establishing the reasons for any absence.

Assessment and Recording

The school has good systems for assessing and recording pupils' achievements, progress and
needs. The best marking is detailed, positive in tone and makes apt suggestions for
improvement, but some work is infrequently marked and no written comments are included.
Pupils' progress is tracked very effectively and external assessments are used well to
compare performance against national benchmarks.

Curriculum

The school's curriculum is good. It offers a broad and balanced education suited to the
needs of all pupils, includes a wide range of subjects and is enriched by a wealth of extra-
curricular activities.

Teaching and Non-teaching Staff

The provision of teaching and non-teaching staff is very good. Teachers are sufficient in
number, well qualified and effectively deployed. The school is also served by an appropriate
number of loyal, well-qualified and hard working non-teaching staff.

Resources for Learning

The quality and quantity of resources for learning, including ICT, are very good. The school
has an appropriate range of books, computers, materials and equipment to meet the needs of
all its pupils and to support their attainment, progress and quality of learning. These
resources are well managed and very effectively used.
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Libraries

Library provision is good and effectively supports pupils' attainment, progress and quality of
learning. Good use is made of the library for research and private study.

Premises and Accommodation

The quality of premises and accommodation is good. The buildings and other facilities are
appropriate for the pupils, used well and enable the curriculum to be taught effectively.

Links with Parents and the Community

The school's links with parents are very good and those with the community are excellent.
The school has a constructive and supportive partnership with parents who receive very good
information about their children's work and progress. Numerous opportunities to be
involved in the local community have been embraced.

Parents are very positive about every aspect of the school. The inspectors found no evidence
to support the views of a small number of parents who feel that they are not encouraged to
become involved in the life of the school and that concerns are not well handled.

Pupils' Personal Development

The educational provision for pupils' spiritual and moral, social and cultural development is
very good and in some respects excellent. A very good range of high quality opportunities
exists for pupils to develop their individual spirituality, high moral standards, respect for
others and socially responsible behaviour.

Pastoral Care

The quality of pastoral care, including provision for welfare, health and safety, is very good.
The high standards of pastoral support and guidance make a significant contribution to the
educational standards achieved and to the well-being of each pupil. Effective measures are
taken to safeguard and promote pupils' welfare, health and safety.

Governance and Management

Governance and management are good overall, with very good whole-school leadership.
The senior management team, well supported by the governors, provides clear educational
direction for the school. The school's aims and values permeate all of its work. Good
systems have been set up for monitoring and evaluating areas such as pupil progress, but not
all heads of department make full use of these.

Some decisions taken by the Board of Governors cannot be put into practice without
recourse to one or two other City of London Corporation committees. The subsequent delay
and additional bureaucracy occasionally hinder the efficient and effective running of the
school.

Achievement and Quality in Activities

The wealth of activities in the school is outstanding and the rich variety provided is a great
strength. The achievements in these activities are very good and often excellent. They
attract very high levels of participation. The commitment of both teaching and non-teaching
staff to the programme is a good reflection of the ethos of the school.
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Progress Made by the School since its Last Inspection

The previous inspection was carried out six years ago under the auspices of the HMC
(Headmasters' and Headmistresses' Conference) and it followed a different framework. No
overall recommendations for action were made by that inspection team.

Compliance with the Regulations for Registration

DIES Standard

Does the school meet the regulatory
requirements?

1. Quality of education: 1.(2) Curriculum Yes

1.(3)-(5) Teaching Yes
2. Spiritual, moral, social and cultural development of pupils | Yes
3. Welfare, health and safety of pupils Yes
4. Suitability of proprietors and staff Yes
5. Premises and accommodation Yes
6. Provision of information Yes
7. Manner in which complaints are to be handled Yes

Actions Required for Compliance with the Regulatory Requirements

No action is required.

However, the school is asked to address any issues highlighted in What the School Should
Do Better. These are set out as recommendations for the school in Section 2 of the report.
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2.1

MAIN RECOMMENDATIONS

The school has no major weaknesses but has some areas in which it could make
improvements. The most significant of these are set out below for ease of reference. The
numbers in brackets refer to relevant paragraphs in the main body of the report.

RI  Improve still further the standard of pupils' work in some subjects by:

*  monitoring more rigorously the marking of pupils' work (5.6, 7.1, 7.2, 8.5, 8.19,
8.25, 8.31, 8.43, 8.49, 8.55, 8.73);

e monitoring classroom management more closely (4.8, 5.2,5.19, 7.1, 8.4, 8.5,
8.36, 8.42, 8.43).

R2  Improve the quality of the school strategic development plan and departmental
development plans by including details of resource implications, timescales for
completion, people responsible and mechanisms for monitoring, evaluation and review
(7.2; 8.20; 8.56).
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INTRODUCTION

Characteristics of the School

City of London School, an independent day school for boys, was established by an Act of
Parliament of 1834. This Act empowered the Corporation to take over John Carpenter's

property, bequeathed in 1442 for the education of City of London scholars, and in return to

build, maintain and subsidise the school in perpetuity. The City Corporation operates City
of London School as an independent school. It has educated the choristers of the Chapel
Royal at St James's Palace and the Temple Church for about a century. In 1986 the school
moved to its current purpose-built premises on the Embankment, in the heart of the city near

to Blackfriars Bridge. It also has playing fields and a pavilion at Grove Park in South East
London.

At the time of the inspection there were 878 boys on roll at the school, of which 24 were in

Year 6 (Old Grammar), 604 in Years 7 -11 and 250 in the Sixth Form. The school calls
Years 6 and 7 the Junior School. Pupils travel to the school from all parts of London, but
predominantly from North London. They are drawn from a wide range of social, cultural
and ethnic backgrounds: almost half of the pupils are of minority ethnic descent, 40 different
nationalities are represented and some 7 per cent speak a language other than English at
home. Similarly, pupils are from different religious groups: approximately one-third are
Christian, a quarter Jewish, one in eight Muslim and one in twelve Hindu. New entrants in
Years 6, 9 and 12 come mostly from independent schools, but more than half of those in the
main Year 7 entry transfer from state primary schools. Much effort has been put into
fundraising for scholarships since 1999 and currently over one-third of all pupils are in
receipt of some form of financial assistance. The school has no pupils with statements of
special educational need (SEN), but 83 boys have been identified as requiring special

educational provision, most having mild dyslexia and some dyspraxia or attention deficit
disorders. Candidates for places at 10+, 11+ and 13+ sit entrance tests and are interviewed,;

16+ candidates are offered places after interview, conditional on GCSE results.

Approximately one-fifth of the pupils leave at the end of Year 11 and continue their
education elsewhere, while more boys join the school at this stage. Almost every sixth form
pupil progresses to university, with about one-fifth taking a gap year first.

The school aims to welcome talented boys from a diversity of backgrounds into a tolerant,

harmonious community in which they achieve the highest academic standards, make full use
of their potential, and develop towards responsible adulthood. It is intended that boys will
be academically fulfilled and qualified, with a range of skills and interests outside the
curriculum, sensitive to the needs of others and tolerant of others' beliefs, outward looking
and compassionate and responsive to the wider community, leaving as socially confident,

civilised human beings. The current headmaster was appointed but not in post at the time of
the last inspection in 1999; he is the sixth person to have held or been appointed to this post
since 1990.

The school is academically selective and pupils' average ability is well above the national
average. If pupils are performing in line with their abilities their results will be in line with
the average for all maintained selective secondary schools.

National Curriculum nomenclature is used throughout this report to refer to year groups in
the school. The year group nomenclature used by the school and its National Curriculum
(NC) equivalence are shown in the following table:
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School NC School NC

Old Grammar Year 6 Fourth Form Year 10
First Form Year 7 Fifth Form Year 11
Second Form Year 8 Junior Sixth Year 12
Third Form Year 9 Senior Sixth Year 13

Key Indicators

3.6 GCSE
Most recently completed | Average for the last three
Year 1l years
Entered for 5+ subjects (%) 100% 100%
Achieved 5+ @ A* - C (%) 100% 99.5%
Achieved 5+ @ A* - G (%) 100% 100%
Average score per
candidate* 70 69.5
Average score per entry* 6.9 6.9

* Scoring is 8 for GCSE grade A*, 7, 6, 5, 4, 3,2, 1 for grades A —G.

3.7 A Level and AS

Most recent Year Average for the

13 lastthreeyears
Average score per candidate 32.3 31.7
Average score per subject entry 8.6 8.5

Scoring is 10, 8, 6, 4, 2 for A level grades A - E, and 5, 4, 3, 2, 1 for AS grades A {0 E.

3.8 Attendance for Second Half of Autumn Term 2004

Authorised Unauthorised
Percentage absence 4.5% 0.1%

3.9 Exclusions Over the Previous 12 Months

Temporary  Permanent
exclusions  exclusions
15 3
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EDUCATIONAL STANDARDS ACHIEVED BY PUPILS AT THE
SCHOOL

Attainment and Progress

Pupils achieve good standards in Years 6 to 11 and high standards in the sixth form.
Standards are particularly high in English and history at all ages.

Pupils' attainment in GCSE is good in relation to their abilities and at A level it is high in
relation to their abilities. GCSE results in the last three years have been above the overall
averages for maintained selective schools. In particular, the results achieved in French,
German, history and religious studies were well above maintained selective school averages.
At A level, in the last three years, results have been above the overall averages for
maintained selective schools. In art and design, biology, design and technology, English
literature, history, Spanish and theatre studies results were well above these averages.
Results at A level in ancient Greek and Russian have been outstanding, but no comparative
national data are available.

Pupils' attainment in the work observed is good in Years 6 to 11 and high in the sixth form.
Attainment is high at all ages in English, geography and history. The attainment of pupils
who have been identified as needing additional learning support is good. Levels of literacy
and numeracy throughout the school are very good. Pupils of all ages are able to use ICT
very effectively to support their learning. The standard of oral work throughout the school is
high: most pupils are extremely articulate, cogent and confident speakers.

Pupils, including those identified as needing additional learning support, make good progress
overall; progress was rapid in more than half the sixth form lessons observed and excellent
in a significant proportion. Progress in lessons in biology, English, government and politics
and ICT is particularly rapid. Nationally standardised measures indicate that progress to
GCSE in the last three years has been above national norms in almost every subject.
Statistical data published by the DfES concerning progress by pupils from age 11 to GCSE
indicates that the school is among the top 20 per cent nationally. Progress from GCSE to A
level has been well above national norms for the past three years, with particularly rapid
progress made in biology, chemistry, English language, English literature, government and
politics, history, mathematics and physics.

Pupils leave the school at the end of the sixth form very well equipped for their chosen
university courses and well prepared to take their place in the community as citizens.

Quality of Pupils' Learning, Attitudes and Behaviour
The quality of learning and behaviour is good overall and very good in the sixth form.

The quality of learning is good overall. In the sixth form the quality of learning is very good
and it was excellent in a significant number of the lessons seen. Pupils develop increasing
competence as learners as they progress through the school. They generally concentrate well
and show good motivation to succeed. Pupils were seen working well in pairs, small groups
and individually. They enjoy very good working relationships with their teachers; this
engenders a positive atmosphere for learning, in which they can thrive.  Pupils are
responsive in class and eager to volunteer answers. At their best they are inquisitive,
challenging and passionate, and they are prepared to test their teachers' knowledge. Some
pupils are very competent independent learners; for example, sixth form language pupils
read widely round their subject and historians of all ages borrow extensively from the
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library. During the inspection week pupils were undertaking research and making good use
of ICT resources in a number of subjects. Pupils' attitude towards their written work is very
good: the guantity produced is high, the presentation and accuracy good, most files are well
organised and deadlines for handing work in are usually met.

In nearly all lessons behaviour was good or very good and sometimes it was excellent. Only
occasionally does behaviour slip below the high standard expected by the school, and these
lapses are more frequent among younger pupils. Sometimes the flow of lessons is disrupted
by the unpunctual arrival of pupils or by inattention and chatter. Relationships between
pupils are very good. Pupils behave well on public occasions; speakers are greeted warmly
and listened to with interest.

Around the school the pupils behave very well; most show respect for the school premises
and furniture; however, some damage and graffiti were observed in classrooms. Pupils are
welcoming, helpful and polite to visitors: they show a proper self-confidence and an interest
in newcomers, revealing a wisdom and savoir-faire beyond their years. Pupils are very
accepting of the individuality of each person, tolerating differences of opinion, belief or
cultural background. Trust and respect predominate. This is an outstanding feature of
school life.

Attendance

Attendance levels at the school are good and enable pupils to take full advantage of the
opportunities offered by the school. Clear procedures are followed for registering pupils and
establishing the reasons for any absence. The admissions register is well kept and meets all
statutory requirements.

A minority of pupils arrives late to lessons, occasionally up to ten minutes late. Such
disruption needs to be treated more consistently by teaching staff if it is to be eradicated.
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QUALITY OF EDUCATION PROVIDED

Teaching

The quality of teaching overall is good. In the sixth form the quality of teaching is high and
it was excellent in a significant number of the lessons seen. The teaching meets the needs of
all pupils, including those requiring additional learning support, and it contributes well to the
quality of pupils' attainment and progress.

Lessons are well planned and have very clear learning objectives. Teachers are well aware
of those pupils who are in need of extra support and some were observed providing different
tasks for both the most able and those identified as having SEN. Teachers have very good
subject knowledge and a high level of understanding of the specific demands of public
examination courses. Many are extremely passionate about their subject and are able to
inspire their pupils with enthusiasm and an eagerness to learn more. Gifted teachers enable
many of the older pupils to develop intellectual rigour, curiosity and a passion for learning.
Very skilful questioning was observed, and most teachers ensured that all pupils participated
in and contributed well to their lessons. In a few less successful lessons teachers talked too
much and pupils were given too few opportunities to engage in discussion or to work in
groups or independently, leading to a loss of concentration and motivation. Most lessons
proceed at a rapid pace and include an appropriate range of activities to challenge and
engage the pupils.

Relationships between teachers and pupils are excellent in almost all lessons.  Teachers
make good use of humour and maintain a calm and friendly, yet purposeful, atmosphere.
Resources are used effectively.

Does the school meet the regulatory requivements for teaching?

Yes.
Assessment and Recording

The school has good systems for assessing and recording pupils' achievements, progress and
needs. They are appropriate for the age and needs of the pupils at each stage of their

development and are mostly applied efficiently and thoroughly.

Individual departments have devised criteria for marking in line with the whole-school
policy. Pupils understand these criteria and believe them to be fair and applied consistently.
The best marking is detailed, positive in tone and makes apt suggestions for improvement.
Not all heads of departments, however, monitor marking to ensure that all teachers are
following the policy. Some work is infrequently marked and some receives little or no
comment. The school may wish to consider ways of ensuring greater consistency of practice
so that marking always assists pupils to make progress.

Information from baseline assessment, the results of internal assessment and entrance
examination scores are used systematically and effectively to measure pupils' progress and
to identify those who are struggling or not working to the best of their ability. Tutors and
heads of years use this information well to advise those concerned and to determine suitable
goals for improvement. Pupils are assessed in each of their subjects every half term and the
grades stored electronically. The planned installation of a central database will further
facilitate the storage, dissemination and analysis of assessment information. The school's
systems for identifying pupils with special educational needs are very good.
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The school uses external assessments very effectively to compare pupils' performance
against national benchmarks and nationally standardised test results. These are analysed and
discussed in detail. The senior management team conducts a thorough annual review of
public examination results with heads of departments.

Much good use is made of information derived from assessment to plan teaching. Good
examples were observed of teachers re-visiting topics in the light of pupils' performance in
tests and homewaork. Assessment information is also well used to make adjustments to
subject sets and in physics, for example, in deciding whether to retain or abandon setting.

Curriculum

The school'’s curriculum is good. It offers a broad and balanced education suited to the
needs of all pupils. It is based on the national curriculum, but expands and enriches it
through the opportunity to study additional subjects and to participate in a very wide range
of extra-curricular activities. All pupils have access to a range of subjects appropriate to
their age and ability that contribute effectively to their academic, personal and physical
development. Schemes of work are well planned for continuity and progression throughout
the school and pupils are given a good preparation for their next stage of education.

In Years 6 to 8 pupils follow a common, broad curriculum. A distinctive feature of this is
the time given to music in the first two years, enabling pupils to study an instrument and

attend choral rehearsals within the main timetable. Science is taught as separate physics,

chemistry and biology from Year 8, leading to three GCSEs for the majority of pupils. A
few choose to enter for double award science GCSE instead. In Year 8 the time allocation

for each science is just two periods a week, increasing to three for Years 9 to 11, a lower
allocation than that given to other GCSE options. A recent curriculum change means that
pupils study a combined design and visual arts (DVA) course up to the end of Year 9,
followed by a broadly based art and design GCSE option. Design and technology GCSE is
no longer offered but separate A level courses are still provided in both subjects. Most
subjects are taught in mixed ability classes, although pupils are set by ability in mathematics
from Year 9 and from Year 10 in French and sometimes in physics to enable groups to

progress at an appropriate pace.

Options are first made in Year 9 when two subjects must be chosen from six: Spanish,
German, drama or classical civilisation, Latin or an express course that leads to both Latin
GCSE at the end of Year 10 and Greek GCSE at the end of Year 11. This system provides a
good base for pupils wishing to specialise in modern languages or classics. In Years 10 and
11 all pupils follow a common core curriculum of mathematics, English and science and
choose four GCSE options from fourteen possible subjects, the only limitation being that a
modern foreign language and a humanity must be included. Russian becomes available at
this stage, making it possible to study up to four modern languages. GCSE music is
available outside the timetable for those not choosing it as an option, taught in the equivalent
of one period a week, and providing a rather limited range of experience. Sixth form
provision is good: pupils choose four AS subjects from 22 possible choices and continue
with three or four of these to full A level in Year 13.

An appropriate programme of compulsory non-examination courses includes ICT, religious
education (RE), personal, social and health education (PSHE), physical education (PE),
swimming and games. The PSHE course for Years 6 to 11 is well structured. ICT lessons
are provided for all year groups except Years 9 and 13, and pupils are well prepared to
undertake the European Computer Driving Licence (ECDL) qualification in the sixth form.
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Good opportunities occur within the curriculum to provide extended learning for the very
able. These include top set mathematicians taking a free standing additional mathematics
qualification in Year 11 and further and additional further mathematics at A level, the
express set in classics taking both Greek and Latin GCSE, some pupils taking GCSE music
in Year 10 followed by AS in Year 11 and those opting for Russian GCSE taking French at
the end of Year 10. Within lessons extension work is provided for the most able in some
subjects but this is not yet fully developed in all departments.

The educational opportunities are enriched by an excellent range of very high quality extra-
curricular activities including the Combined Cadet Force (CCF), debating, drama, sport,
music, Duke of Edinburgh Award scheme and service to the community.

Does the school meet the regulatory requivements for the curviculun?

Yes.

Teaching and Non-teaching Staff

The provision of teaching and non-teaching staff is very good. Teachers are sufficient in
number, well qualified and effectively deployed. The school is also served by an appropriate
number of loyal, well-qualified and hard working non-teaching staff. Both groups contribute
significantly to the total educational experience of the pupils and the standards achieved
within and beyond the classroom.

The school carries out all necessary criminal background checks on staff and ensures that
appropriate references are taken up before appointment. The induction procedures for newly
gualified teachers are clearly set out and meet the regulatory requirements, enabling those
teachers to acquire fully qualified status. The very detailed staff handbook provides useful
information for all new staff about the routines, regulations and facilities of the school.

The appraisal system for teaching staff involves either a two-year or three-year cycle
according to the experience of the teacher concerned. The system is designed to be effective
without being oppressive and it works well in most departments. ~ Senior management
provide good additional support, as some heads of department prefer not to observe their
colleagues in the classroom. Continuing professional development for teaching staff is
generously funded, but participation in training varies between departments. Individual
members of staff may apply for courses which they think suitable, often at the suggestion of
their head of department or as a result of their appraisal. Closer monitoring of professional
development would lead to a more even distribution.

Recent innovative changes have been made in the roles of senior non-teaching staff. The
functions of the bursary have been split between several new posts, dealing with the
management of finance, facilities and human resources. This new structure ensures greater
opportunities for the professional development of non-teaching staff.

Deoes the school meet the regulatory requireszents for the suitability of proprietors and

staff?
Yes.
Resources for Learning

The quality and quantity of resources for learning, including ICT, are very good. The school
has an appropriate range of books, computers, materials and equipment to meet the needs of



City of London School 13

5.23

5.24

5.25

5.26

5.27

5.28

5.29

all its pupils and to support their attainment, progress and quality of learning. These
resources are well managed and very effectively used.

ICT equipment is readily available to pupils with some 275 computers across the school,
housed in the library, dedicated computing rooms, subject teaching rooms and other
accessible areas. Increasing numbers of classrooms are equipped with LCD projectors, and
some with electronic interactive touch screens or interactive whiteboards. A portable
wireless network can be used in teaching rooms, and more are planned. Computers have
filtered internet access and an "Extranet' allows files to be exchanged both inside school and
at home. Some departments make very good use of specialist ICT equipment, such as the
modern language laboratory or computer aided manufacturing equipment in DVA.

Televisions, video-recorders, audio-cassette players, overhead projectors and DVD
equipment are widely available. Departments are well equipped to support learning with
appropriate text and topic books and some have large bookstores. The easy availability of
photocopying has enabled departmental banks of worksheets and resources to be established,
tailored in some cases for pupils of differing abilities. Specialised equipment is plentiful in
departments such as PE, music and the sciences. Two minibuses are well used.

Libraries

Library provision is good and effectively supports pupils' attainment, progress and quality of
learning. Good use is made of the library for research and private study.

The large library holds more than 26,000 items, with books, CDs, DVDs and video-tapes

available for loan. Quiet facilities for private study are provided by 62 carrels, 12 of which
are equipped with computers with internet access through the school network. It is open
from 8.00 a.m. to 5.00 p.m., allowing good access to its resources and study facilities. The
good stock of fiction books is popular with borrowers. Some departments take teaching

groups into the library for specific research or reading, while others borrow boxes of books
for use in lessons. Book stocks in each subject are variable; English, history and politics are

particularly well supplied. However, some departments prefer to use ICT to ensure that their
resources are completely up to date. Separate supplies of books for lending exist in most
departments; for example, classics and careers retain particularly large specialist stocks

available to pupils. The School Archive was attached to the library in 1999 but has yet to be
fully exploited for the benefit of the community.

The library premises and stock are well managed through a committee of heads of
department, chaired by the director of studies. Two OPACs (computerised catalogue
terminals) aid library users. The provision of additional volumes through inter-library loans
from City libraries or the British Library is well organized. Useful library induction courses
are provided for pupils in Years 7, 9 and 12. Although staffed by two full-time, qualified
librarians, pressure on staff time has precluded some of the weeding of books and archive
cataloguing which are needed.

Premises and Accommodation

The quality of premises and accommodation is good. The buildings and other facilities are
appropriate for the pupils, used well and enable the curriculum to be taught effectively.

The buildings and grounds are suitable for their purpose and good in terms of provision and
quality.  Much of the accommodation is purpose built and an ongoing development
programme has ensured the provision of extra spaces as subjects and technologies change.
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The two main open play areas and roof top balconies are supplemented by indoor public
spaces and the use of classrooms during break. The pupils behave responsibly in these areas,
but litter is a problem. The excellent playing fields at Grove Park add an important
dimension to the school. Their distance from the school creates difficulties for timetabling
but the benefits outweigh the problems.

Overall, the premises and accommodation support curriculum provision, teaching and
learning well, and make a good contribution to the pupils' personal development, behaviour
and welfare. All departments are located within suites of rooms including offices, although
religious education and DV A have split locations which reduce easy communication
between staff. Plans are in place to resolve the latter problem. Most teaching rooms are
large and their number is adequate for all subjects. Storage space is adequate except for
within the music department. Specialist facilities for drama, design and visual arts and ICT
are very good but the most popular subject areas can become crowded. The site has limited
space for recreation, but it is utilised to good effect. The majority of the school is pleasantly
decorated and well maintained; however, some classrooms are in poor decorative order and
in need of light maintenance. In almost all areas of the school, displayed pupil work
celebrates individual achievements and inspires interest in subjects.

Daoes the school meet the regulatory requirements for premises and accommodation?

Yes.

Links with Parents and the Community

The school'’s links with parents are very good and those with the community are excellent.
The school has a constructive and supportive partnership with parents, who receive very
good information about their children's work and progress. Numerous opportunities to be
involved in the local community have been embraced. These excellent links enrich the
experience of the pupils, support their work and are a strength of the school.

Prior to the inspection, questionnaires were sent to all parents; 328 responses were received.
Most were very positive about every aspect of the school. They were particularly pleased
with attainment, progress and teaching. Parents believe strongly that the school promotes
worthwhile attitudes and behaviour and appreciate the wide range of extra-curricular

activities. A small number of parents felt that they were not encouraged to become involved
in the life of the school and that concerns were not well handled, but the inspectors found no
evidence to support these views.

The very good information published for parents includes regular newsletters, the school
magazine, website and prospectus. Parents are kept informed of their children's academic
progress in written reports twice a year and by grade sheets in the other term. Parents of new
pupils appreciate an interim report in the first half term. The best reports are thoughtful and
constructive, include information about topics covered and make suggestions for further
improvement.  Parents discuss their children's progress with staff at annual parents'
evenings. The school has a suitable procedure for complaints and appeals which has been
implemented speedily and effectively in the few cases where it has been invoked.

The termly publication "City Lights" records the academic, cultural, fundraising and social
events held at the school and those organised by the Friends of City of London School. The
annual sponsored walk, concerts, plays, exhibitions, the CCF inspection day and sports day
provide very good opportunities for parents to be involved in school activities and their
children's work.
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The school takes full advantage of its special situation in the heart of London. Links with
the local community are excellent. They reflect the philosophy of the school to broaden
social inclusion and to play a part in extending the educational experience of their
neighbours in the wider community. A good number of pupils take part in the Community
Service scheme. The Square Mile Club, run by the headmaster, invites pupils from
neighbouring secondary schools into City of London School to hear visiting speakers. Staff
seconded to schools in Hackney, have spearheaded an internet learning programme as part of
the government's Excellence in Cities project. In addition, the school helps four partnership
primary schools, with mathematics, science and languages. The Coin Street After School
Club gives children from less affluent parts of London the chance to benefit from the

school's facilities. These links widen the social experience of pupils and enrich their

curriculum.

Daoes the school meet the regulatory requirements for theProvision of znformation?

Yes.

Does the school meeet the regulatory requirements for the manner in which complaints are

to be handled?
Yes.
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PUPILS' PERSONAL DEVELOPMENT AND PASTORAL CARE

Pupils' Personal Development

The educational provision for pupils' spiritual and moral, social and cultural development is
very good and in some respects excellent. A very good range of high quality opportunities
exist for pupils to develop their individual spirituality, high moral standards, respect for
others and socially responsible behaviour.

The school welcomes pupils from diverse cultural and religious backgrounds and promotes a
high level of spiritual awareness. Several times each term separate Jewish, Muslim, Hindu,
Christian and Secular assemblies are held simultaneously. Pupils themselves invite guest
speakers and are free to choose which assembly to attend. All these assemblies were very
well presented in the inspection week. Many pupils attend assemblies different from their
own religious affiliation and this helps them to appreciate the beliefs of other groups. The
school is tolerant of requests for absence to attend religious festivals. Pupils run active
Jewish, Muslim and Christian societies which enable them to explore these religious
concepts in greater depth. This was evident in the junior Christian group attended by ten
Year 6 to 9 pupils who were observed discussing the purpose of Jesus' sacrifice, having read
the account of the event from Mark's gospel. A number of departments including biology,
classics, English and music provide opportunities for pupils to question their beliefs and
discuss those of other societies. Aspects of spirituality are also discussed within the school's
very well planned and comprehensive PSHE programme.

The provision for pupils' moral development is very good. The school expects all pupils to
uphold the core moral standards at the heart of its organisation. Discussions of moral issues
were observed in several lessons, such as a Year 12 biology lesson where the issue of genetic
engineering was discussed, and in sixth form English lessons there was a good awareness of
the moral and philosophical framework in which judgements are made. The wide range of
extra-curricular activities provides very good opportunities for pupils to develop moral
standards. Charity fund raising is a significant feature of the school; the Charity Committee
is very active and innovative. Events such as sponsored walks with celebrity walkers, fetes
and raffles have raised money for Water Aid in Africa and many other good causes. These
activities give the pupils the opportunity to help those less fortunate than themselves and do
much to realise the school's aim to promote moral values. Such programmes are well
supported by the messages delivered in tutorials and by the good example set by prefects and
staff.

The school has a wide cultural mix, with more than 40 different nationalities, and provides
very good opportunities for pupils to learn to appreciate their own cultural traditions and the
diversity and richness of others. A wealth of cultural experiences is available to pupils and
these help to fulfil the school's aim to encourage an awareness and understanding of the
different ways of life in the local community and around the world. Full advantage is taken
of the cultural opportunities available in the vicinity of the school. A very good Year 9 visits
programme includes trips to city services such as the fire service and police force and local
cultural sites such as the Tate Gallery and the Globe Theatre. The Community Service
Organisation, excellent Outreach programme and Square Mile Club provide practical
opportunities for pupils to encounter and address some aspects of social disadvantage.
Members of the Barnes-Amis society visit a theatrical production each week and host guest
speakers on a variety of cultural issues. The highly successful debating, political and
philosophical societies provide further cultural enrichment.  Strong references to cultural
diversity are made in lessons such as DVA, music and English, and a wide variety of cultural
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societies further enhance cultural awareness. The music of India was the theme of a Hindu
assembly. Overseas trips provide a valuable insight into other cultures. For example, the
modern languages department has good links with communities in France, Spain and
Germany. The physics department visits CERN in Switzerland regularly and there are
history trips to the First World War battlefields. The introduction of a pilot after-school
course in Chinese Studies has explored ways to extend the family exchange scheme between
the school and the University of Shenyang.

The school provides very good opportunities for the pupils' social development.  Full
participation in the curricular and extra-curricular life of the school is evident. The house
system, music, drama and debating provide excellent opportunities for pupils to mix across
age groups. The extensive range of sports on offer gives opportunities to compete at inter-
house and inter-school level. High standards are achieved and participation has a significant
effect on the self-discipline, persistence and courage of pupils. A real sense of fair play was
evident in an inter-school football match in which the pupils displayed an excellent sporting
attitude towards their opponents.  Excellent opportunities occur for pupils to take
responsibility and develop leadership skills as school prefects, in houses, sports teams, CCF,
Community Service, the Charity Committee, the bookshop, the school parliament and the
joint committee (which had just submitted eight motions to the headmaster for approval).
Pupils are clearly motivated by the commendation system for achievement and consider
sanctions to be fair. A lack of friction between members of the school community was
evident and hardly any unruly behaviour was observed. Pupils of all ages, nationalities and
backgrounds interact positively and tolerantly with one other.

Does the school meet the regulatory requirements for the spiritual, moral, social and
cultural development ofpupils?

Yes.

Pastoral Care, including Welfare and Health & Safety

The quality of pastoral care, including welfare, health and safety, is very good. The high
standards of pastoral support and guidance are appreciated by all members of the school
community and make a significant contribution to the educational standards achieved and to
the well-being of each pupil. Measures to promote good behaviour and discipline are widely
accepted as fair and clear. Effective measures are taken to safeguard and promote pupils'
welfare, health and safety.

The school's pastoral handbook outlines the pastoral structures and the school's moral
framework with clarity and concision. The provision for pastoral care centres on the form
tutors who monitor academic progress and each boy's day-to-day well-being. Tutors are
well supported by heads and deputy heads of year and the second master. The tutors meet
their charges twice daily for registration and often teach them, enabling a more intimate
understanding of each pupil's working habits. They are the prime deliverers of the PSHE
programme for younger pupils, although some are more confident and competent in this role
than others.  Careful supervision of pupil activities throughout the day and effective
communications help to ensure any problems are dealt with promptly. Pupils clearly feel
confidence in the support offered to them by their tutors, and by the wider school community
including the school nurse, the learning support department and school counsellor. Tutors
and heads of year, supported and overseen by the second master, help subject teachers and
heads of department to monitor pupils' academic progress. The school makes good use of
statistical information to track pupil progress and academic development at the same time as
ensuring that the pastoral concerns of any boy are paramount. Notable, too, is the valuable
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use the school makes of a bespoke questionnaire provided by a social research group: this is
designed to enable the school to track the way a complete year group responds to pastoral
issues over a number of years.

The arrangements for individual learning support are very good: a well-resourced learning
support department provides assistance and individual education plans (IEPs) for pupils who
require additional help.  Should such a need be identified, parents are contacted and
arrangements are made to offer the required support. IEPs are passed to form tutors who
discuss them as required with subject teachers. The department is also responsible for
ensuring appropriate special arrangements are made for pupils in public examinations.

The range and quality of provision for careers education and guidance is very good, enabling
pupils to feel extremely well supported as they research higher education and career options.
An efficient, amply staffed and well-resourced careers department includes a wide range of
useful and up to date guidance material. The careers room is well equipped with computers
and the school network carries relevant careers programmes.  From Year 9, pupils are
introduced to the careers department as part of the PSHE programme.  The department
makes very good use of external help and advice; for example, pupils in Year 11 are
provided with careers aptitude testing followed by an interview. All members of Year 12
have a forty-minute consultation with an advisor and most of these pupils also participate in
work shadowing, in London or overseas, during the year.

Disciplinary systems are clear and unambiguous. The moral standards expected from the
pupils are published in the pastoral handbook, along with a list of rewards and sanctions, and
some key school disciplinary policies. Pupils and teachers believe that bullying rarely
occurs, and pupils are agreed that the disciplinary structures of the school are fair,
transparent and well administered. On the rare occasions that major disciplinary incidents
occur, they are dealt with expeditiously, fairly and firmly. .

The quality of provision for pupils' welfare, health and safety is very good and the school

provides a safe, supportive and well-organised environment for the pupils.  The well-
gualified school nurse, plays a significant and greatly appreciated role overseeing the
school's effective medical provision. On the few occasions when she is not available, a well
understood system of cover involving PE and other first-aid trained staff, a total of fifteen in
all, is in place. School meals are efficiently provided although there were some mild
complaints about their quality.

Appropriate child protection measures are in place and effective: the policy in the staff
handbook meets statutory requirements and is understood by staff. The second master is the
designated and trained child protection officer and there is also a nominated child protection
governor.

The school complies with health and safety regulations. It has taken all necessary measures
to reduce risk from fire and other hazards. A technician is designated as the radiation
protection supervisor. Fire and emergency procedures are highly efficient, with regular drills
and clear procedures. Proper procedures are in place for responding to disaster and
evacuation requirements. Risk assessments are appropriate and comprehensive and clear
systems are in place to ensure safety on school trips. A health and safety committee meets
regularly and an external risk assessor is employed by the school to advise on departmental
and whole-school risks. Great care is taken over safety issues, making the school a secure
and safe environment for the pupils.
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Daoes the school meeet the regulatory requirements for the welfare, health and safety of
pupils?

6.15 Yes.
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THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL

Governance and Management

Governance and management are good overall, with very good whole-school leadership.

The senior management team, well supported by the governors, provides clear educational

direction for the school and creates an ethos and sense of purpose conducive to good
teaching and learning. The school's aims and values permeate all of its work. Overall
academic provision and pastoral care are well managed. Management structures are very
clear and responsibilities are well defined. Good systems have been set up for monitoring
and evaluating areas such as pupil progress and staff performance, but not all heads of
department make full use of these. Some middle managers are reluctant to monitor the work

of their department.

An appropriate strategic development plan has been produced and the school's needs have
been analysed very effectively. However, the plan lacks indications of the resource
implications, timescales for completion of its elements, the people responsible, success
criteria and any clear mechanisms for monitoring and evaluation. Individual departmental
development plans have similar shortcomings. The lack of clearly identified targets in a
number of departments makes the identification and fulfilment of professional development
needs more difficult. Some heads of department are reluctant to observe colleagues' lessons
or to undertake routine monitoring of marking and assessment of pupils' work. ~ Such
monitoring is essential to ensure that all pupils make the best possible progress.

The school has just completed a review and restructuring of its financial, resource and
personnel management. These functions, which were previously contained within a bursarial
department, have now been allocated to different, appropriately qualified individuals who
report directly to the senior management team. This new structure is working well at
present.

The Board of Governors is a senior committee of the City of London Corporation. The
Board has no sub-committees of its own, such as finance, personnel or buildings, as all these
functions are carried out by the offices of the Corporation, and on matters such as health and
safety or complaints they must follow the Corporation’s policies. Some decisions taken by
the Board of Governors cannot be put into practice without recourse to one or two other
Corporation committees.  The subsequent delay and additional bureaucracy occasionally
hinder the efficient and effective running of the school. Individual governors visit the school
from time to time during the working day as well as for special events. They keep
themselves well informed about its life and offer good support. In 2004 the Association of
Governing Bodies of Independent Schools (AGBIS) carried out a review of the governance
of the school and some of their proposals are now being put into practice.

The school's routine administration and organisation are very efficient and effective. The
administrative staff work hard to ensure high quality, clear communication both internally
and with the outside world.

The senior management team monitors and evaluates the human and material resources of
the school carefully to ensure that they are sufficient, appropriate and suitably deployed.
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ACHIEVEMENT AND QUALITY IN SUBJECTS AND
ACTIVITIES

English

Pupils achieve high standards. Pupils' attainment in GCSE and A level is good in relation to
their abilities. Results at both levels have been well above the national average for
maintained selective school. In 2004, over three-quarters of the candidates gained grade A in
A level English Literature, and just under half in A level English Language.

Pupils' attainment in lessons and in written work throughout the school is high, often very
high, and never less than sound. In GCSE classes and especially in the sixth form, pupils
demonstrate a capacity for articulate and searching discussion, speaking with openness,
insight and enthusiasm, along with an intellectual probity worthy of a university seminar.
The same qualities were seen in an outstanding Year 9 lesson where pupils responded to
each other's essays on exclusion and alienation with exceptional maturity. Written work
often reflects similar qualities, although there are clear variations in the dedication or
accuracy shown by pupils in their approaches to written composition.

In general, pupils make rapid progress in English; in some lessons, it was evident that
progress was excellent. A Year 12 class, for example, explored aspects of A Streetcar
Named Desire with extraordinary facility, sensitivity and seriousness, each observation
providing the stimulus for deeper understanding. At its best, written work, too, demonstrates
notable evolution of method and capability. This is also evident in the drafting and
redrafting of coursework pieces where pupils respond well to the guidance offered by their
teachers. Progress is less marked in lessons where pupils are permitted to lose attention.
Nationally standardised measurements indicate that progress to GCSE and A level has been
consistently well above national norms over the last three years.

The quality of learning and behaviour varies: usually excellent, or at least good, it is

occasionally unsatisfactory. In a clear majority of lessons, pupils show respect for each
other and the teacher, participating actively and constructively in discussion while taking

pertinent written notes without prompting. In a few lessons, pupils revealed a less focused
and disciplined approach, sometimes disrupting the progress of the lesson.  Typically,
however, pupils reveal themselves to be highly accomplished learners, quick to perceive and
express sophisticated ideas, and both sharp and sensitive in their responses to the topics they
are taught. In one outstanding lesson on Larkin's Love Songs in Age, a forty minute self-
sustaining discussion between the pupils followed the briefest of introductions by the
teacher. Most notable of all, especially in the sixth form, is the sincere interest in the views

of each other, these sometimes expressed with striking or pertinent honesty, and the
subsequent desire among many pupils to develop and find their own vocabulary for
expressing and clarifying complexity, ambiguity and textual nuance.

The quality of teaching in English is good and sometimes excellent. At its best, it elicits
from the pupils a standard of analysis, discourse and commentary that is outstanding. A
deep and even passionate academic concern for the integrity of the subject is everywhere
apparent, shaping the respect that pupils clearly feel for the life of ideas - other people’'s, as
well as their own. Often the lightest touch is employed, a method successful with older and
brighter pupils but occasionally less secure with others who can become inattentive or
detached as a result. Teachers successfully evoke in their pupils a respect for and a tangible

pleasure in the literature they study. They succeed, too, in creating a sharp awareness of the

need for accuracy and precision in written work. Pupils take from their teachers a lively
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interest and pleasure in all aspects of the study of English. The best marking is positive and
explanatory, pointing the way towards future improvement while warmly acknowledging the
merit of the current piece, but some teachers are noticeably more thorough in their written
comments and guidance than others: this would be a good area in which to share good
practice.

The department is well led and managed with a light touch, enabling staff to develop their
own teaching style.  The departmental handbook offers straightforward guidance and
direction with regard to such matters as marking and homework policies, resources, year
group syllabuses, book stock and library usage. The use of seminar-style chairs, without
desks, in several rooms, seems suited to discussion lessons with older pupils but is less

effective in some classes. The members of the department share a pleasant and well-
resourced office. An excellent literary society, the Barnes-Amis Society, meets weekly and
arranges theatre visits.

Mathematics

Pupils achieve good standards. Attainment in national tests is good in relation to their
abilities. The results at both GCSE and A level over the last three years have been above
those for maintained selective schools. At GCSE in the last three years nearly three-quarters
of all entries were graded A* or A. Those in the top sets are also entered for a separate
qualification in additional mathematics with good results. At A level for the last three years
more than four fifths of entries have achieved A or B grades. A significant number of pupils
continue to further mathematics A level where most candidates achieving A or B. A small
number of pupils continue with extra modules to complete additional further mathematics A
level, again attaining A or B grades.

In the work observed pupils' attainment is good overall. The pupils are articulate and are
able to identify the right questions to ask, using the correct mathematical language, to help
them understand. They use good algebra from an early age and produce neat, concisely
thorough, logical solutions to questions. Year 10 top set pupils are able to go beyond GCSE
requirements to manipulate complicated algebra while the lowest sets are able to tackle
challenging problems during lessons but have more difficulty recalling and applying
previous knowledge. Pupils use ICT efficiently as a tool in graph sketching and in GCSE
statistics coursework. All sixth formers are generally confident and able to work in a mature
way displaying a good understanding of the subject. The further mathematicians are
especially able and motivated.

Pupils' progress in mathematics is good. Progress measured by nationally standardised data
over the last three years is sound in relation to ability through to GCSE and good in the sixth
form. Evidence from their books indicates that pupils develop skills well as they move up
the school. In lessons those in the higher sets absorb ideas and new skills with ease, making
rapid progress, while those in the lower sets need and get more individual attention and more
time to revise and practise. The composition of the sets is reviewed regularly, from their

introduction in Year 9 until the start of Year 11, to ensure that pupils are able to make most
effective progress.

The quality of learning and behaviour is good. Pupils are well motivated, concentrate fully,
and almost always settle quickly to the designated task. They are supportive of their teachers
and each other and are keen to ask and answer questions without being afraid of making
mistakes. In sixth form lessons there is a purposeful atmosphere more like a university
tutorial than a lesson.  The pupils respect their textbooks and take great pride in their
notebooks, but there was some graffiti on the front of desks.
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The quality of teaching is very good. Teachers have excellent subject knowledge and the
confidence to extend the scope of a lesson. Discipline is good; high standards of behaviour

and presentation of written work are expected and achieved. Relationships with the pupils

are good and lessons are conducted in a calm way often with a sense of humour. Pupils’

questions are dealt with clearly and relevantly in a sympathetic manner. Lessons are well

prepared and relevant to the ability of the group. Good use of ICT, to illustrate ideas and
save time, was seen and the use of an electronic, interactive touch screen attached to a
projector was particularly effective.  Other members of the department might usefully
observe this in action. Teachers are aware of those pupils with learning difficulties and

extension work is provided to stretch the most able. Work is marked regularly and
constructively in Years 6 to 9 but less frequently from Year 10. This is in accordance with
the departmental policy, but might usefully be reviewed.

The department is well led and managed in a highly organised way. The staff handbook
gives clear guidance on procedures and schemes of work that ensures the pupils all have the
opportunity to achieve their best. The department is keen to involve pupils in mathematics
based extra- curricular activities including involvement in local and national competitions,
such as the intermediate mathematics challenge which took place during the inspection.
Recent good initiatives include the introduction of an inter-house mathematics quiz and the
creation of “maths circles'. The department has a good link with King's College, London
and hosts trainee teachers.

Science

Pupils are taught science as a combined subject in Years 6 and 7 and achieve good standards.
The quality of science teaching in Years 6 and 7 is very good and gives pupils a secure
foundation, well supporting their future progress in the three sciences. Pupils usually make
rapid progress, although they are occasionally slow to settle to work. They learn to operate
apparatus safely, to interpret results accurately and to reach sensible conclusions. From Year
8 separate teaching in biology, chemistry and physics is provided leading to three separate
science subjects at GCSE for the majority of pupils. Results achieved in the GCSE double
award science over the last three years have been below the national average for all
maintained selective schools, but are in line with the pupils' abilities.

The overall leadership and management of the science faculty are sound. However, most of
the administration of the sciences falls separately to each head of department who co-

ordinates the production of schemes of work, the administration of the GCSE examinations,

the deployment of technicians and the health and safety arrangements. The teaching staff are
well supported by hardworking and knowledgeable technicians, who maintain a high level of
service to the laboratories. The safety of pupils in laboratories is a clear priority — risk
assessments are very detailed.

Biology

Pupils achieve good standards in biology. Over the last three years, GCSE performance in
biology has been above the national average for all maintained selective schools and in line
with the pupils' abilities. A level results have been consistently above the average for all
maintained selective schools. In 2003, three quarters of the candidates achieved A or B
grades.

Pupils' attainment in lessons and written work is always good; in half the lessons observed,
it was high or very high. Pupils recall and put to good use what they have previously
learned. In a lesson on "How insects feed', pupils' understanding of mutations and resistant
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strains enabled them to propose some ingenious methods for mosquito control. In a heart
dissection, pupils used their knowledge of the organ's structure well to trace the passage of
blood through it. They handle instruments safely and use correct scientific terms when
describing their findings.

Pupils make rapid progress; in two-thirds of the lessons observed their progress was rapid or
excellent. Nationally standardised measurements indicate that progress to GCSE and A level
has been consistently above national norms over the last three years. As their assignments
become more challenging, pupils develop their descriptive writing and powers of self-
expression. Year 12 pupils consolidated their understanding of DNA and used it to solve
problems in work on genetic manipulation. By Year 13, pupils have a wide range of learning
skills, make appropriate decisions, interpret data accurately and make predictions based on
sound scientific principles.

The quality of pupils' learning and behaviour is very good and in a quarter of the lessons
observed it was excellent. Pupils take responsibility for their own learning. Year 12 pupils
worked independently with laptop computers, investigating the distribution of bird species.
Pupils support one another well in their learning. In a lesson on birth, Year 8 pupils listened
attentively to each other when discussing their homework on the theme of "My early days',
and displayed a degree of sensitivity beyond their years to the issues raised. All pupils
actively seek information and respond to questions with enthusiasm.

The quality of teaching is very good, and in a third of lessons observed it was excellent.
Well-planned lessons built on pupils' previous knowledge and objectives were clear.
Teachers know their pupils well, giving help to those with special educational needs,
although there were no specially prepared tasks or resources. The very effective and
innovative use of ICT enables teachers to display a wide range of material in response to
pupils' questions. All teachers have very good subject knowledge. They encourage their
pupils to ask questions and propose hypotheses.  Assessment procedures follow school
policy and the departmental handbook contains guidance on the use of grades, but the
moderation of marks has yet to be developed. Work in pupils' folders is well organised, but
some was not marked with adequate teacher comment to guide pupils towards improving
their work

Management of the biology department is very good and encourages a collegiate approach to
the development of policies and schemes of work. Enthusiastic leadership has encouraged
its members to embrace ICT in their teaching. A three-year development plan addresses the
revision of syllabuses. It has yet to reflect the department's vision to develop materials
which will challenge gifted and talented pupils. Management tasks are allocated according
to the strengths of department members and monitored regularly.  The department
contributes well to the spiritual and moral development of pupils through topics concerning
the role of biology in society and our every day lives.

Chemistry

The pupils achieve good standards. Over the last three years two-thirds of GCSE candidates
entries have achieved A* or A grades and more than four-fifths of A level entries have
achieved A or B grades. These results are good both in relation to the pupils' abilities and in
comparison with the national averages for maintained selective schools.

Pupils' attainment is good. The quality of written work done in class, tests or independently
is generally of a good standard, and sometimes it is very good. Pupils' writing is extensive
and lucid and they use correct scientific terminology. They develop good scientific
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knowledge and skills; for example, a Year 13 group showed a very high level of
understanding, reasoning and numerical skills when faced with problems on oxidation and
reduction. Pupils are careful, confident practical workers. For example, good practical skills
were demonstrated by a Year 12 class in the preparation of bromobutane.

Pupils make good progress throughout the school. In lessons progress is nearly always good
and sometimes rapid — particularly when pupils are encouraged to work and think
independently, as was seen in a Year 12 investigation into cyclohexene. Their written work
shows increasing depth, knowledge and sophistication over time. Nationally standardised
measurements indicate that progress to GCSE and A level has been consistently above
national norms over the last three years.

The quality of learning and behaviour is generally good. Relationships between pupils and

between pupils and their teachers are warm and friendly, and promote a good atmosphere for
learning. Pupils are cheerful, positive and inquisitive; there is an appetite for knowledge and
understanding, although this is less well developed in younger pupils. The pupils enjoy
asking and answering questions. A Year 10 group showed very good independent learning
skills while researching and considering a presentation on limestone quarrying: this
combined the use of ICT with their knowledge of chemistry and required an understanding

of social and economic issues.

The quality of teaching is good overall and sometimes very good. Teachers are enthusiastic
and have very good knowledge of their subject. Lessons proceed at a good pace, are very
well planned and include an appropriate range of teaching technigues. Learning is
encouraged through question and answer sessions, problem solving, demonstration, and
practical work and adjustments are made to suit pupils' different learning styles. During the
lessons observed there was much emphasis on practical or individual work and the most able
pupils were sometimes being challenged well to extend their learning.  Able pupils are
encouraged to enter national competitions such as the British Students Olympiad. The
assessment of written work is usually good, but there is a difference in style as the
departmental policy allows for different systems of grading. Marking is done regularly and
helpful comments and corrections are frequently, but not always, made.

The management of the department is very good: it is efficient with enthusiastic leadership.
Resources are readily available in paper or electronic form and a clear handbook sets out the
department's aims and policies. Regular departmental meetings promote the sharing of good
practice. Teachers have attended a high number of relevant training courses. The four large,
purpose-built laboratories are well stocked and each is equipped with a digital projector,
which is frequently used to good effect. Good displays of rock samples, posters, periodic
tables and three-dimensional models make a strong statement about the importance of
chemistry.

Physics

The pupils achieve good standards. In GCSE pupils' results are satisfactory in relation to
their abilities with two-thirds of entries earning an A* or A grade. Over the last three years
more than four-fifths of A level candidates have achieved A or B grades; these results are
good in relation to their abilities. Results at A level have been above and GCSE results in
line with the national averages for maintained selective schools.

Pupils' attainment is good overall. Year 8 pupils showed a very good understanding of the
centre of gravity, and were able to use this concept to explain the balancing of toys. Two
Year 12 pupils used ICT very competently to deliver excellent presentations to their class on
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the use of man-made materials. A Year 13 class showed high level skills in the handling of
experimental data and good insight into the interaction of a magnetic field with a search coil.
Older pupils present data well. The quality of written work, done in class or independently,
is usually of an appropriate standard and often good.

Pupils' progress is sound and it was good in almost half the lessons observed. In some
lessons it was difficult to assess progress, because pupils were passive as they listened or
copied notes. Sometimes pupils made good progress, as seen in a Year 12 lesson, for
example, when pupils solved practice problems on electrical circuits. Progress was fastest
when pupils were actively engaged in a task, which allowed them to learn through mistakes.
Written work shows appropriate development of skills, knowledge and specialist vocabulary
over time. Nationally standardised measurements indicate that progress to GCSE and A level
has been consistently above national norms over the last three years. The most able pupils
are able to extend their learning by entering the physics challenge for GCSE pupils or the
Olympiad for A Level pupils.

The quality of learning and behaviour is good. Pupils are courteous and considerate, and
respectful of their peers. A Year 12 class was particularly supportive of two fellow pupils
who delivered carefully researched presentations. Pupils are competent learners.  Their
attitudes towards learning are good; they concentrate well, and are keen to ask and answer
guestions.

The quality of teaching is always sound and it was good in almost half the lessons observed.

Teachers display a very good knowledge of their subject and are able to articulate their ideas

clearly. Lessons usually proceed at an appropriate pace; however, better organisation of
equipment at the start of practical sessions would lead to more rapid progress. An

appropriate variety of teaching strategies is employed: pupils' learning is supported through
note-taking, problem solving, demonstrations and practical work. The assessment of pupils'
written work is rather uneven. While some written work is thoroughly and carefully marked
to include helpful and constructive comments, some is left unmarked or only marked with a
cursory tick. The frequency of marking diminishes as pupils move through the school. The

department might wish to reconsider its policy on marking to provide more guidance to aid

pupils' progress.

The department is discreetly led and efficiently managed.  The department handbook
contains clear policies, resources are itemised and schemes of work are provided. Regular
meetings occur, but more monitoring in areas such as marking might be beneficial. The
safety of pupils is a clear priority. The department has good accommodation and is well
resourced, each laboratory has a digital projector, which is used effectively. The laboratories
and corridors are enlivened by bright, colourful and interesting displays. Stimulating trips
are regularly organised to the particle accelerator in Switzerland. The department has a good
link with King's College, London and regularly hosts trainee teachers.

Classics

Pupils achieve good standards in Latin, Greek and classical civilisation. Pupils' attainment
at GCSE and A level is good in relation to their abilities in all three subjects. At GCSE the
proportions of A* and A grades have been consistently high in Latin and Greek for the past
three years, while the lower proportion achieving these grades in classical civilisation
reflects the broader ability range of this group of pupils. Over the past three years almost
three-quarters of the candidates for A level Latin and classical civilisation have achieved A
or B grades and all candidates for Greek A level. There are no national comparative data
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available for public examination results in Latin, Greek and classical civilisation as separate
subjects.

Pupils' attainment in the lessons observed and work seen in all three subjects is good overall
and very good in the sixth form. From the earliest stages in both Latin and Greek pupils
acquire a good grasp of grammatical principles. For example, Year 7 pupils were able to
discriminate accurately between the perfect and imperfect tenses in Latin and a Year 10 class
tackled a previously unseen Latin GCSE level momentum test with a good degree of success.
Pupils read Latin aloud with increasing fluency, confidence and correct pronunciation. Very
high quality pupil discourse was observed in a number of lessons, for example, in a joint
Year 12 and 13 Greek lesson on Plato's Republic where the appropriateness of classifying
justice as a skill was discussed cogently and fluently. Thoughtful and confident discussions
of the concepts of honour and shame in Homer's Odyssey were seen in A level classical
civilisation lessons. Examination of sixth form pupils' files revealed very detailed and
sensitive appreciation of Greek art and architecture.

Pupils' progress in all three subjects is good overall and very good in the sixth form. For
example, in a Year 9 Latin lesson pupils quickly grasped the indirect command construction,
building confidently on their prior knowledge of purpose clauses. Pupils in the Year 11
express Greek set absorbed and consolidated new material at a rapid pace. Year 6 pupils
developed well their understanding of how and why ancient Greek myths arose as they
studied the story of Persephone.

The quality of learning is good overall, and almost always very good in the sixth form. Most
pupils are highly motivated and attentive and they participate enthusiastically in class.
However, in a few lessons some pupils were rather too passive and others less attentive,
occasionally chatting to one another inappropriately, not having the correct book in class or
not focusing on the work in hand.  Many older pupils are very competent independent
learners. Pupils work together well in class, in pairs or small groups, listening carefully to
one another, challenging and extending one another's ideas.

The quality of teaching is very good overall. It was very good in more than half the lessons
seen, occasionally excellent and always at least sound. Lessons are very well planned with
clear objectives. Teachers have a very secure knowledge of their subject and are able to
inspire their pupils to share their interest and enthusiasm. Lessons have good pace and
variety. Teachers pay rigorous attention to grammatical accuracy and correct pronunciation.
They have excellent relationships with their pupils. In the best lessons they endeavour to
ensure that all pupils participate fully and acquire a good understanding. In a Year 13
classical civilisation lesson skilful questioning and a very good knowledge of necessary
examination techniques led pupils to a good understanding of how to deal with the synoptic
elements of the syllabus. A few lessons were too teacher dominated with little opportunity
for the pupils to contribute or develop their arguments in discussion. The marking of pupils'
work is very good; it is frequent, with detailed and very helpful comments.

The department is managed well with a light touch; regular meetings are held and
documentation is thorough and appropriate. The department is very well resourced and is
housed in a suite of rooms which, although in need of some redecoration, are mostly
enlivened with good displays of pupils' work. The department has a good link with King's
College, London and regularly hosts trainee teachers.
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Design & Visual Arts (DVA)

Pupils achieve good standards. Their attainment in national examinations is good in relation
to their abilities. Results in GCSE both in art and in design and technology over the last
three years have been in line with the national average for maintained selective schools, with
an especially good performance in 2003 by design and technology candidates. Pupils'
performance at A level in both subjects over the last three years has been well above the
national average.

In observed DVA lessons, the pupils' attainment was good overall. Pupils in Years 9 and 13

produce particularly good quality work for their abilities; in all other year groups it is sound.
Two classes of Year 9 pupils demonstrated high levels of accuracy in converting two-
dimensional abstract pieces into three-dimensional forms. Year 11 pupils presented good
quality research for themed coursework in a confident manner. The variety of coursework in
Year 13 is good and the pupils have investigated a broad range of media. All pupils have a
high standard of investigative and analytical skills but, with few exceptions, the level of skill
in two-dimensional realist composition is not high enough.

The progress of pupils in DVA is uneven. Most pupils maintain good, and many rapid,
progress throughout Year 9. Year 13 pupils' understanding of the design process, creativity
and expression develops well. In the other year groups, progress is sound. Within classes in
all years, progress upon assignments was good, with pupils developing their ideas
successfully.

The quality of learning and behaviour is sound. The majority of pupils are quiet and very
responsive to their teachers. They remain focused upon their own activities very well but do
not often work in support of each other. A significant minority of pupils in Years 7 to 9 are
boisterous and create disruptions in class unless controlled carefully. Most pupils in Years
11 to 13 lacked obvious excitement for their work and showed little joy in their activities.

The quality of teaching is good overall. The teaching was very good in some lessons
observed and good in roughly half. In a small number of lessons teaching was unsatisfactory
because some pupils' boisterous behaviour was not being controlled. Most teaching involved
a calm but authoritative manner and all made use of the high standard of the teachers'
knowledge. The teachers have a gentle approach towards their pupils that is very supportive
but creates an atmosphere lacking in urgency. In Years 10 to 13, very good but infrequent
assessment and frequent pupil-teacher meetings provide a strong foundation for pupil
progress. However, some written assessment is simplistic and does not provide appropriate
direction. The introduction of assignments to pupils lacks clearly formalised objectives and
expectations.  The department should continue to develop towards best practice in these
areas. Currently manufacturing equipment is under-utilised but computer aided
manufacturing is regularly used to very good effect.

Good leadership of the department is achieved in a quiet, unassuming way that encourages
all staff to work as a team and to have fair and equal input. The teaching and support staff
are highly dedicated. The merging of two departments has enabled a unique blend of
concepts, skills and resources.  This has required extensive effort by the staff and has
produced good professional development and best practice in the creation of schemes of
work. The curriculum for Years 7 to 9 is good and pupils are beginning to show improved
levels of learning. However, the number of pupils opting for the subject at GCSE has
dropped to slightly more than half that of the old structure. The merger is monitored
constantly and the reliance upon a single GCSE examination should be evaluated during the
end of year curriculum review.
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Economics

Pupils achieve good standards. Pupils' attainment at A level is satisfactory in relation to
their abilities. Results have consistently been above the national average for maintained
selective schools.

Pupils' attainment in written work and lessons is good; it was occasionally very good or
excellent in the lessons observed. Many pupils are able to handle new terminology and
understand associated concepts with some ease, for example in an introductory lesson on
market failure with a Year 12 class. Most pupils speak with a fluency and confidence: a
discussion in a Year 13 lesson on the impact of an ageing UK labour force, exemplified this
very well.

Pupils' progress in economics is good. Their files reveal a considerable amount of work
increasing in complexity as the syllabus unfolds.  Pupils' progress in lessons is evident
through their willingness to contribute to the frequent and often extended questioning. They
display a confidence in handling new language and concepts that is generally very good and
occasionally outstanding.

The quality of pupils' learning, attitudes and behaviour is always good and in some lessons
very good. Pupils are competent learners, observant and capable of sustained concentration.

They are interested, enthusiastic and co-operative throughout, responding positively to their
teachers. The ability to transfer prior knowledge to new work is consistently good.

However, no opportunities were seen for them to take more responsibility for their own
learning, to use their initiative and or to work collaboratively with one another. In all lessons

behaviour was very good and often excellent. Pupils are courteous, showing a respect for
each other's views. Relationships with the teacher were almost always excellent.

The teaching is good overall, always sound, and occasionally very good. In all lessons, the
teachers' secure knowledge and command of the material mean that control is maintained

with a light touch and good humour. The style is gentle yet persuasive. High standards of
achievement are expected. Presentation is clear and teachers sense immediately if there is

incomplete understanding among their pupils. Skilful questions help pupils to fashion their
answer, prompting them to correct themselves orally and encouraging others to build on their
progress. Teachers usually ensure that all pupils have an opportunity to be involved in

discussions. However, a greater variety of tasks might challenge and extend the pupils
further. Teaching picks up on common errors from tested work to reinforce and consolidate
pupils' understanding. Marking is according to examiners' criteria, but in most cases, it is

confined to marks with little comment. While corrections are covered orally in class, no
evidence was seen that pupils had written these down or made any additional notes on their
work. Planning is clear and the objectives of each module are carefully explained.

Leadership and management are sound, light touch but effective. Enrichment activities make
an important contribution to learning. Very good advantage is taken of the rich opportunities
in the locality to make visits and receive visitors from the City, quality speakers from
universities, MPs, government ministers and leading civil servants. The school is regularly
involved in three national competitions and teams are entered successfully in Young
Enterprise.

Geography

Pupils achieve high standards in geography. Pupils' attainment in both GCSE and A level
are good in relation to their abilities. Over the last three years GCSE results have been
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above the average for maintained selective schools with over two-thirds achieving A* and A
grades. At A level the results have also been above the national average with over four-fifths
achieving A and B grades.

Pupils' attainment in lessons observed and work seen is high at all stages. Pupils of all
abilities demonstrate very good knowledge and understanding of the physical and human
processes that influence case studies. In Year 7 they can interpret Ordnance Survey maps
and navigate a transport route between two locations. At GCSE pupils showed thorough
understanding of comprehensive redevelopment in Glasgow. A level written assignments
reflect very good understanding of the application of geographical concepts in a range of
appropriate case studies.

Pupils' progress in geography is good and in some cases rapid. Books and files indicate that
the majority of pupils, including those with special needs, make good progress over time. In
one Year 12 class pupils studied photographs and maps on the interactive whiteboard and
rapidly developed a deep understanding of the social processes influencing settlement
growth. Nationally standardised measurements indicate that progress to GCSE and A level
has been consistently above national norms over the last three years.

The quality of learning and behaviour is very good. Pupils respond very well to questioning
in class and pupils of all ages challenge the teacher with perceptive questions. Data-
response exercises and tests based on past examination papers reflect effective learning.
Almost all pupils are courteous and have very good relationships with each other and the
teachers. Good concentration levels are maintained throughout nearly all lessons.

The quality of teaching is often very good and never less than sound. The objectives of
lessons are clearly explained and teachers demonstrate very good knowledge of their subject.
They deal very well with probing questions. A good variety of teaching techniques is
utilised; the planning of lessons is thorough and a very good pace is maintained. Very good

use is made of resources. In two sixth form lessons use of an interactive whiteboard to

access statistical data and maps enhanced pupils’ learning. When completed, marking is
thorough and encouraging comments are written on pupils' work. In line with departmental

policy, each class has only one piece of work marked each week. This results in a number of
assignments remaining uncorrected.

The leadership and management of the geography department are sound. A very
experienced team works well together. Each member of the department has a delegated
responsibility and reports to the weekly departmental meeting. The progress of individual

pupils is monitored informally. The department development plan and schemes of work also

lack formal structure.  The comprehensive department handbook contains appropriate
policies including health and safety. Risk assessments are undertaken for all off-site visits in
accordance with school policy. Field excursions are available for A level and GCSE groups
but the provision made for the younger pupils is still very limited. This shortcoming was
raised in the 1999 inspection report, but has not been remedied.

History

Pupils achieve high standards at every stage. Results at GCSE in the last three years have
exceeded the national average for maintained selective schools, particularly in the proportion
of pupils gaining grades A* and A, which has been far above the national average and are
high in relation to pupils' abilities. At A Level results have consistently exceeded the
national average for maintained selective schools, especially in the proportion of pupils
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gaining grades A and B, achieved by nine out of ten of the school's candidates in the last
three years.

Pupils' attainment is high. Attainment in most lessons observed was very good and it was
never less than sound. Knowledge is retained well and pupils have the ability to use it
constructively in analysis and argument. Writing skills are nurtured from an early stage:
writing in Year 7, for example, being well-composed and extended. By Year 13, arguments
are analytical and detailed. Understanding is advanced at every level. For example, Year 9
pupils discussed cogently how Victorian perceptions of morality motivated the reform of
mines in 1842. Pupils make good use of ICT, especially for coursework.

Pupils make good progress, over time and in lessons. In Year 9 pupils were already
discussing abstract issues. In Year 11 the problems Bismarck faced in 1866 were analysed
with understanding.  Constant classroom discussion of evidence allows effective source
skills to develop early and by Year 10 they are already adequate for GCSE. In the sixth form
these skills are excellent and are integrated into the teaching of interpretations.

Pupils' attitudes to learning and behaviour are usually very good. Teachers involve pupils
well in lessons, minimising problems, and pupils' concentration levels are good.
Collaborative lessons work well: pairs of pupils enthusiastically investigated crime scenes in
Year 7 to decide responsibility for the murder of Thomas Becket. A Year 10 group
investigated separately different aspects of a problem and reunited successfully at the
reporting stage. Pupils in Year 13 show very good retention and understanding of their own
reading. Good relationships between pupils and teachers are evident at every level and a rare
example of over-excited behaviour with a Year 8 group was handled deftly.  Generally
pupils are respectful and work well.

The quality of teaching is very good. Teachers have an impressive knowledge of their
subject and stimulate interest through the momentum of work. High expectations, brisk
pace, deep understanding and thoughtful questioning form a distinctive departmental style.

Thorough planning was evident when several pairs of lessons on the same topic were

witnessed, each interpreted differently. One excellent lesson used an interactive whiteboard
to help Year 9 pupils to interrogate a website on “the workhouse'. Plans are usually
achieved, homework is regularly set and time is fully used. Although pupils with special
needs are not routinely identified in the mixed ability groups, the intensive and well-
distributed question and answer style quickly identifies those in difficulty and brings on the
able pupil. Close cooperation with the learning support department and the involvement of
the gifted in clubs and events extends the effectiveness of the sensitive teaching. Marking,
although thorough and regular, could take more account of the volume of work produced.
Periodic whole-year assessments and effective planning support pupils identified as likely to

under-perform.

The leadership and management of the department are very effective. Decision-making is
communal but certain responsibilities are clearly devolved. The departmental handbook
shows clarity of overview, clear grasp of academic detail and thoughtfulness about
individuals. The department's cohesive academic style is thoughtfully developed with an
emphasis on reading, and an outward-looking curriculum which suits a multi-cultural school

and complements its clear moral values. Pupils' access to history is broadened through a

History Society, history reading groups, and a thorough programme of trips to destinations in
London, Britain and abroad.
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Modern Foreign Languages

Pupils achieve good standards in modern languages. Attainment in GCSE and A level is
high in relation to pupils' abilities. Over the past three years, GCSE results in Spanish have
been in line with the national averages for maintained selective schools, while in French they
have been above and in German well above. This applies both to the results as a whole and
to the proportion of A* and A grades. At A level, results in French are in line with
maintained selective schools, while those in German are above and Spanish well above. The
proportion of A and B grades also compares well — over four-fifths in the case of German
and Spanish and nearly two-thirds in French. National figures were not available for making
similar comparisons for Russian, but the results in this subject, studied almost exclusively by
very able linguists, are excellent.

Pupils' attainment in lessons and written work is good. As language teaching is in mixed
ability groups, except for French in Years 10 and 11, most classes contained examples of
excellent and modest performances up to and including Year 11. In one Year 10 Spanish
group, for example, one pupil had some initial difficulty with distinguishing between the
concept of the future and the past, while others were able to translate six sentences from
English into Spanish using the preterite tense with facility. Oral skills are good: even at a
fairly early stage, a number of pupils can hold a reasonably extended conversation with a
teacher if it is tailored to what they have been taught. Year 9 pupils talked confidently and
with a fair degree of accuracy about life in a French school.  Year 12 pupils were so at ease
in speaking the language that they argued with one another quite heatedly in Spanish about
different kinds of music and in a Year 13 French literature class, a number of pupils could
give a competent description in French of what is meant by "existentialism". Listening skills
are also well developed, as was seen in a Year 12 German lesson on the changing world of
work.

Progress is good both in individual lessons and as pupils move up the school. Pupils
assimilate new vocabulary and grammar points well, building on their previous
understanding. Pupils in a Year 12 French class rapidly grasped the use of the present
participle as did a Year 9 German class the use of the dative case. In a Year 10 class, after
barely more than a term of study, a number of pupils could sustain a long series of
interchanges with the teacher in Russian.

The quality of learning and behaviour is good. The vast majority of pupils are attentive
when listening to the teacher or a comprehension tape and willing to contribute orally,
although a few are a little shy. Most are prompt to make notes when required, and the
overall standard of presentation in written work is good. In the best lessons, pupils showed
enormous enthusiasm.

The quality of teaching is very good. Lessons are generally well prepared and involve a
variety of tasks. Worksheets, a tape recorder or CD player are often used, and there is
generally a mixture of spoken and written tasks. The relevant foreign language is used most
of the time, although the department does not adhere slavishly to its use when it might
impede pupils' understanding. Classes regularly use the digital language laboratory and this
enables pupils to practise at their own individual pace. A good amount of written work is
set, and it is well marked, generally with useful comments. All language staff keep clear
records of pupils' marks. The department continues to look for solutions to the problems of
teaching mixed ability classes and good examples were seen of extension material being
provided for more able or bi-lingual pupils.
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The management and leadership of the department are very good and carried out with flair
and tact. The departmental handbook has clear policy statements, aims and objectives.
Schemes of work have an appropriate amount of detail, sufficient to enable cohesion
between the various teachers but not so detailed as to stifle individual style and initiatives.

The department keeps itself up to date by regular attendance at courses, and knowledge and

skills thus gained are passed on to colleagues at subsequent departmental meetings. French,

German and Spanish assistants play a vital role, mainly with small groups of Year 11, 12 and
13 pupils, in helping to develop oral competence. Regular foreign trips have been organised
to France, Germany and Spain; they include a traditional style of "exchange", work
experience and lessons with native speakers as well as cultural visits. Between them, they
involve pupils from Years 8 to 13, and do much to encourage interest and competence in
modern languages and to develop an understanding and sympathy with foreign cultures.

Music

Pupils achieve good standards in music. Pupils' attainment at GCSE is not high enough in
relation to their abilities. This is largely attributable to the department's policy of offering
pupils the chance to broaden their experience by following a GCSE music course outside the
timetable in the equivalent of one period per week and taking the examination a year early.
Results at A level in recent years have mostly been good, although with occasional
discrepancies.  The small numbers involved, however, make statistical comparisons
unreliable.

Pupils' attainment in all areas of the subject is good. Their grasp of musical theory and
notation and their ability to use ICT in composition are particular strengths. Year 9 pupils
worked confidently on a modal chord sequence and were able accurately to notate their own
melodies to accompany it. A Year 11 group following an AS level course engaged in a
mature analytical discussion of a piece by Debussy and was able to identify subtle variations
between its sections.

Pupils' progress in music is good during lessons at all stages. Members of a Year 8 group,
for example, made rapid progress in composing and notating melodies for inclusion in 3
piece in rondo form. The relatively small amounts of other written work at all stages make it
harder to monitor pupils’ progress. The department might consider the possibility of
enhancing pupils' progress through more substantial written work, even where examination
syllabuses do not specifically require this.

The quality of pupils' learning and behaviour is good overall. The atmosphere in almost all

the lessons observed was calm and positive with pupils able to concentrate well and in many
cases to work effectively on their own. Relationships within groups are invariably good and

pupils respond well when staff treat them as adults. In only isolated cases were pupils less

than cooperative and respectful.

Very little of the teaching observed was less than sound and in almost half the lessons
observed it was good. Staff are highly gifted and well qualified, with a thorough grasp of
their subject. They are also able to use ICT confidently to enhance classwork. Time is
generally used efficiently but the single periods make it harder to introduce a range of tasks
and activities within each lesson. Further consideration might also be given to ways of
providing more challenging tasks for the most gifted. Classwork in Years 8 and 9 is
regularly marked according to a scheme complying with the whole school marking policy,
but few detailed constructive written comments are made. The frequency and quality of

marking at others levels are more variable, with a tendency at all levels to rely on oral rather
than written comment.
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The leadership and management of the department are sound. Some lightening of the head
of department's day-to-day administrative burden would allow more time for the
consideration of larger strategic questions.  The department's busy extra-curricular
programme is dominated by two very accomplished larger ensembles, the chamber choir
(which is able to draw on past and present choristers of the Temple Church and Chapel
Royal) and the first orchestra (sometimes in conjunction with the City of London School for
Girls). The former was observed sight-reading a complex movement by Rossini with mature
confidence. The formation of an early music group and jazz groups has been a welcome
recent initiative. There is also some wind and brass chamber music and advanced string
chamber groups are formed from time to time for specific occasions. A junior orchestra,
many of whose members have taken advantage of the school's admirable free tuition scheme
for beginners, provides valuable ensemble training. The excellence of the senior groups is
not fully complemented by a coherent programme of ensemble work for younger or less
advanced players. An expansion of string chamber music might be one step towards
ensuring that all those eligible to take part are involved and challenged.

Short Subject Reports

Short subject reports contain concise evaluation of the quality of teaching and learning and
of provision in the school.

Drama

Three lessons were observed, in Years 7, 10 and 13. A discussion was held with the head of
department. A sample of pupils' books was scrutinised. At its best, the quality of teaching
was high, an example of this being the way in which a sixth form class was enabled to
develop expert interpretations of an extract they were studying as practice for their A level.
Although guidance in lessons was usually firm and pupils' attitudes to learning were good,
some younger pupils were less focused on the subject than others.

The department is based in the well appointed Beaufoy Theatre, a flexible space capable of
seating 200 people with adjacent facilities. Drama productions are an important aspect of
school life and are enjoyed by the pupils.

Government and Politics
Four lessons were observed, a range of materials on display and work in pupils’ folders.

Teaching was very good in the lessons observed and on two occasions it was excellent.
Teachers demonstrated very good subject knowledge and planned and managed lessons
effectively. They make good use of time and resources. A discussion of different forms of
anarchy, linking it with the Futurist movement, was particularly effective in challenging
pupils to use their own knowledge, and made valuable cultural links. Teachers questioned

pupils skilfully, involving them well, developing their understanding and stimulating brisk
progress in lessons.

Pupils responded enthusiastically to the teaching, asking searching questions themselves and
discussing in a well-informed and thoughtful way. They were animated in their discussion
of different forms of fairness with regard to feminism and reflected thoughtfully on the
concept of democracy while comparing the American and British Constitutions.

A detailed scheme of work is focussed at understanding above and beyond the requirements
of the examination. Textbooks and other materials are more than adequately provided,
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although internet access in the classroom would be a great advantage. General interest in
politics in the school is high, as the response to an MP's visit during the inspection showed.

Information Technology

Three lessons were observed in Years 7, 10 and 12, a discussion was held with the head of
department and a sample of the pupils' folders was scrutinised.

The quality of the teaching observed was good. The teachers had a very good understanding
of individual pupils' needs and approached all pupils fairly. High expectations of all pupils
were matched by a strong knowledge base that ensured the instant resolution of any
problems they encountered. The use of competence based training programmes, internally
produced for Years 7 to 11 and externally for Years 12 and 13 ensured that the lessons were
well documented and pupils were readily assessed.

The quality of learning and behaviour was good. The high level of enthusiasm for the
subject promoted intensive work levels. The pupils worked well independently but also
supported each other when problems were encountered. They were highly motivated to learn
the competencies and maintained their focus well. The younger pupils were quite boisterous
but responded quickly to the teachers' control.

Physical Education (PE)

Four PE lessons were observed in Years 8 to 10, including a GCSE lesson. A Year 10 games
afternoon off-site was also seen. Discussions were held with the head of department and the
director of off-site sport.

The quality of teaching was good and sometimes very good. Teachers were secure in their
knowledge and understanding. They challenged the pupils physically and stretched their
thinking. Good discipline was established and maintained with a light touch and good
humour. Teachers used the varied resources extensively and sometimes imaginatively to
good effect.

Pupils' learning and behaviour were good in all lessons and very good in most. Pupils were
competent learners, capable of sustained concentration and able to solve problems. They
were enthusiastic and co-operative, responding positively to their teachers. Their ability to
transfer prior knowledge to new work was consistently good. In three matches against other
schools attitudes were very good; great respect was shown for team mates, opposition and
officials.

The curriculum is well planned to minimise the impact of the two major constraints: the lack
of on-site space and travelling time to the excellent games fields. The programme meets the
needs of pupils, including the less skilful, with well-chosen activities.

The effective deployment of specialist coaches and other staff has helped to raise standards
significantly in all of the nine sports that benefit.

Religious Education

Three lessons were observed, one in each of Years 7, 11 and 13. Discussions were also held
with the head of department. A representative sample of pupils' files and books was
scrutinised.

The quality of teaching observed was good and sometimes very good. Lessons were well
planned and appropriate resources were used to challenge the pupils. Teachers demonstrated
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very good knowledge of their subject and their enthusiasm stimulated similar interest in the
pupils. A good variety of teaching techniques was utilised and pupils were encouraged to
ask questions in class.

The quality of learning was good.  The pupils were well motivated and responded
enthusiastically to questioning. They were able to express opinions articulately. Several
pupils raised interesting points in discussions and asked thoughtful questions, for example in
a Year 11 class on political issues in Israel.

Work is set regularly and marked appropriately with encouraging comments. Written reports
are thoughtful and helpful. The department has an office with sufficient working space and
two well-equipped specialist classrooms. However, as these classrooms are on different
floors of the building the department lacks an identifiable location in the school.

Achievement and Quality in Activities

The wealth of activities in the school is outstanding and the rich variety provided is a great
strength of the school. The achievements in these activities are very good and often
excellent. The activities provided are suitable for the ages and abilities of the pupils and

attract very high levels of participation. The programme includes 38 clubs and societies, a
flourishing CCF, the Duke of Edinburgh Award scheme, community service, choirs,

orchestras, music and drama productions, 12 sports played competitively at most ages, many

trips, visits and expeditions both in the UK and abroad.

Pupils of all ages have enjoyed success in a wide range of extra-curricular activities,

including receiving the Princess Diana Memorial Award for service in improving other
young people’s lives and considerable success in local, regional and national debating
competitions. DVA pupils have had notable success in the Audi Design awards. Over 500

pupils have taken part in the UK Mathematics Trust Challenges and some have attended the

Royal Institution Mathematics Master Classes. A particular strength lies in the opportunity
for pupils to take charge of establishing and running activities. It was a significant
achievement for a Year 8 pupil to chair a debate, and a Year 6 pupil to oppose the motion
alongside pupils three years older. The Square Mile Club provides an excellent opportunity
to hear speakers prominent in public life. Sixth form pupils confidently introduce guest
speakers and then chair the tough questions from their fellow pupils from the floor. A good

example of this was seen with the visit of a Shadow Minister to the Politics Society. A
meeting of the Barnes-Amis society featured outstanding literary analysis from the pupils
present.

The CCF is an important and strongly supported feature of the school which provides very
good opportunities for pupils to develop leadership and teamwork skills through weekly
activities and a wide range of camps, visits and off-site courses. The highlight this year is a
14-day visit to Yellowstone National Park. Pupils are able to gain a range of qualifications
through the CCF, including the Duke of Edinburgh Award and a NVQ BTEC level 2
diploma in public service.

The Community Service Organisation provides activities for some 70 pupils in Year 10 and
20 volunteer leaders in Year 12. These activities range from involvement with the Coin
Street Community to working in hospitals, charity shops, and with the elderly at home. On
site pupils are developing a worthwhile recycling project. Last year's Charity Project, a year
long effort chosen by the pupils themselves, achieved the highest sum ever, with more than

£50,000 raised for Water Aid. This year's appeal, seen in action several times during the
week, is for an “Art into Romania' project.
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A busy programme of concerts and recitals plays to the strengths of the Chamber Choir and
First Orchestra, at times relying on able musicians to put groups together to perform at short
notice. The entertaining concert held during the week of the inspection featured the Junior
Orchestra and more than 70 singers in the Junior Choir. There are occasional workshops
with the LSO and the City of London Sinfonia. Drama has a prominent place in school life
and good use is made of the school's own theatre. Major performances are staged of both
musicals and plays, such as the Year 9 production of Shakespeare's Merchant of Venice
during the term of the inspection. Pupils are able to present and perform their own work
with good support from staff.

The sports programme includes practices before school as well as during lunch-time and at
the end of the day. There are frequent and regular fixtures for the many teams; for example
13 football teams give around 170 pupils a chance to represent their school. An extensive
programme of inter-house and form competitions gives the chance to many more to
participate in one of the seven team games played. Nine specialist coaches are involved in
raising standards of performance in sports from karate and judo to basketball and cricket.
Success is evident in all sports. Last year two pupils represented England: one of them was
the National Foil champion and team captain. A Year 11 pupil has been selected for the
England Basketball Development Squad. There have been successes at county level in
badminton and judo, where the junior squad are South of England Champions at the first
attempt. There is notable success in cricket, football, swimming, water polo and basketball.

A wide range of subject based trips is organised to support the curriculum, for example
taking advantage of the wealth of interesting buildings and institutions in the locality and
academic trips abroad, as far away as China, as well as field trips. More than 100 visits have
been arranged during the course of the last year. The Year 9 trips programme is notable,

with its strong links to the curriculum as well as to pupils' personal and social education; it

is centred on the locality, taking each pupil out more than six times during the year to places

such as the BBC, the Cabinet War Rooms, the National Gallery and the Globe Theatre.

Pupils' participation and levels of achievement are meant to be a matter of record on reports
to parents. However, the level of recording is variable; participation might be recorded by a

head of year or form tutor, but some is not recorded at all. Some teachers in charge of
activities, such as debating and some games activities, take on this responsibility to ensure
that a pupil's participation and achievements are acknowledged.  The recognition of
excellence and participation in extra-curricular activities through assemblies, notices and

publication in the Citizen and the Chronicle is very good.

The activities programme is organised very effectively by a number of senior staff, who meet
regularly to establish the calendar and priorities. A high proportion of the teaching staff
contributes to the quality of the programme and the involvement of a number of non-
teaching colleagues is much appreciated. Their commitment is a good reflection of the ethos

of the school.  The high level and extent of pupil participation makes a significant
contribution to their education, experience and personal development and is strength of the
school. There is much opportunity to exercise responsibility, leadership and initiative, to be
challenged, try something new and have fun.
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9.1

SUMMARY OF INSPECTION EVIDENCE

The inspection was carried out from 31 * January to 4™ February. All subjects of the
curriculum were inspected and all members of the teaching staff, with one exception, were
observed teaching. However, the size of the team did not permit all subjects to be reported
on in full. The following subjects do not have full reports in Section 8: drama, information
technology, physical education, politics and religious education. The inspectors visited 163
lessons or parts of lessons, examined extensive samples of work by pupils of different
abilities in each year and held formal discussions with these pupils as well as informal

discussions with other pupils. They attended 5 assemblies and 24 registration sessions.
They observed 24 extra-curricular and sporting activities. They held 62 discussions with
teaching and non-teaching staff at various levels in the school. They analysed 328 responses
from parents to a questionnaire distributed in advance of the inspection. A parents' meeting

was held during the week of the inspection, attended by 9 parents, and another meeting was
held with 5 governors. The team examined a wide range of documentation made available
by the school.

List of Inspectors

M. Gibbs Reporting Inspector, formerly HMI, currently Head, GSA
school

C. Alcock Head, HMC school

R. Batstone Retired Head of Department, HMC school

G. Brown Deputy Head, HMC school

I. Cooper Retired Head of Department, HMC school

T. Cullen Retired Deputy Head, GSA school

N. England Head, HMC school

S. Field Deputy Head, HMC school

A. Halls Head, HMC school

A. Scadding Head of Department, HMC school

D. Wiggins Formerly Head of Department, HMC school
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